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1. Purpose and Scope
Bromley Mencap Training Centre (BMTC) is committed to providing an ambitious, inclusive and highly personalised specialist further education curriculum which enables learners to develop the knowledge, skills, confidence and independence they need for their next steps and increasingly independent adult life.
This policy sets out BMTC’s approach to curriculum design, teaching and learning, personalisation, Preparing for Adulthood (PfA), English and mathematics, digital skills, enrichment, careers and transition, assessment for learning, learner participation and quality improvement.
It applies to accredited and non-accredited learning delivered at the Training Centre and through community, enrichment, employer and work-experience activity.
Detailed arrangements for assessment and Internal Quality Assurance (IQA) are contained within the BMTC Assessment Policy and Strategy and the Internal Quality Assurance and Standardisation Policy. Where legislation, statutory guidance, funding rules or awarding-organisation requirements apply, those requirements take precedence over this policy.
2. Curriculum Intent
For many learners, BMTC represents the final stage of specialist formal education before transition into adult life. Our curriculum therefore has a strong focus on successful progression and transition.
BMTC prepares learners, according to their individual starting points, abilities and aspirations, to progress towards:
Level 1 vocational training or other appropriate further training;
paid or supported employment;
volunteering and meaningful community participation; and
increasingly independent adulthood and adult life.
The curriculum aims to ensure that learners leave BMTC with the greatest possible level of knowledge, practical skill, independence, confidence and self-advocacy to succeed beyond specialist education.
The curriculum is deliberately broader than the qualifications learners complete. Accredited learning sits within a wider programme incorporating EHCP outcomes, English and mathematics, digital skills, Preparing for Adulthood, PHSEE, communication, employability, enrichment, work-related learning, personal development and transition.
BMTC has used the Natspec Curriculum Review Form as a sector self-evaluation tool to test the curriculum against key principles including independence, personalisation, EHCP and PfA outcomes, employability, progression and curriculum sequencing.
3. Curriculum Principles
Ambitious – SEND will not result in unnecessarily lowered expectations. Learners will be supported and challenged to increase their knowledge, skill, application and independence.
Personalised – Curriculum planning takes account of individual starting points, EHCP outcomes, communication and support needs, strengths, interests, aspirations and intended next steps.
Age-appropriate – Accessible learning will remain respectful and appropriate for young adults and will prepare learners for adult responsibilities, relationships, employment and community life.
Coherent and sequenced – Learning builds from what learners already know and can do, with opportunities to practise, revisit, consolidate and apply important knowledge and skills.
Integrated – Accredited learning, English and mathematics, digital skills, PHSEE/PfA, enrichment, careers and transition reinforce one another rather than operating as separate programmes.
Practical and transferable – Learners have opportunities to use their skills in different environments, including community and workplace settings.
Responsive – Assessment, learner voice, EHCP review, employer feedback, labour-market information, destination information and quality assurance inform curriculum development.
The Integrated Curriculum Map 2026–27 shows how accredited curriculum, PHSEE/PfA, enrichment, careers and transition, assessment and quality monitoring connect across the year.
4. Starting Points and Individual Curriculum Planning
Effective curriculum planning begins with understanding the learner. Starting-point information may include:
the current EHCP and most recent Annual Review;
previous education, qualifications and attainment;
initial and diagnostic assessment, including English and mathematics assessment;
communication and SALT information and relevant professional reports;
learner and parent/carer views;
strengths, areas for development, reasonable adjustments and support strategies;
previous vocational or work-related experience; and
aspirations and intended progression.
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The Learner Assessment and Progression Plan (LAPP) brings the overall learner picture together. Individual RARPA targets then break broader EHCP, PfA, independence, communication, employability or personal-development outcomes into meaningful steps, with evidence recorded through Kloodle.
Curriculum decisions may therefore differ between learners. Learners may study at different qualification levels, undertake different units or follow bespoke elements of the curriculum where this is better matched to their starting point, aspiration and intended progression.
The intended evidence pathway is: EHCP outcomes and aspirations → starting point → curriculum and individual targets → teaching and support → evidence of progress → review → next steps.
5. Curriculum Planning and Sequencing
The annual Integrated Curriculum Map establishes the overall learning journey. Tutors use this to develop schemes of learning which should make clear:
what learners are expected to know, understand or be able to do;
relevant prior learning;
the sequence in which new knowledge and skills will be introduced;
opportunities to practise, revisit and consolidate learning;
opportunities to apply learning in different contexts;
relevant links with the wider curriculum;
how learning will be made accessible; and
how staff will establish whether the intended learning has taken place.
BMTC’s Natspec curriculum review identified curriculum sequencing as an area of strength at whole-programme level and a continuing development priority at scheme-of-learning level, particularly in making practice, revisit, consolidation and application visible.
Planning should be useful to teaching. Staff are not expected to reproduce information unnecessarily where it is already available within curriculum maps, schemes of learning, learner profiles, LAPPs or other agreed records.
6. Teaching and Learning
Teaching at BMTC should be purposeful, accessible and responsive to learners. Effective practice will include, as appropriate:
making the purpose of learning clear and connecting new learning with existing knowledge and experience;
modelling new concepts and practical skills, and breaking complex learning into manageable stages;
explicitly teaching relevant vocabulary;
providing sufficient opportunities to practise, revisit and consolidate learning;
checking understanding through questioning, observation, discussion, practical activity and assessment;
identifying misconceptions and gaps and adapting subsequent teaching in response;
making purposeful use of practical and real-life contexts;
providing appropriate challenge and enabling learners to communicate, participate and make choices;
making appropriate use of technology; and
deliberately developing learner independence.
There is no single prescribed BMTC teaching style. Staff should select approaches appropriate to the learner, curriculum purpose and intended outcome. Adaptive teaching should improve access to ambitious learning rather than simply reduce the level of demand.
7. SEND, Adaptive Teaching and Specialist Input
All staff are responsible for anticipating and reducing barriers to learning.
In line with the BMTC SEND, Inclusion and Reasonable Adjustments Policy 2026–27, staff are expected to apply agreed SALT and communication strategies consistently and to use the least intrusive support necessary for success, reducing prompts and scaffolding as learners become more independent.
Adaptive approaches may include accessible language, processing time, visual support, modelling, chunked information, predictable routines, sensory or environmental adjustments, alternative methods of recording, assistive technology and supported regulation.
Specialist and SALT input
Speech and Language Therapy and other specialist advice are cross-curricular. Relevant professional recommendations should be incorporated into everyday teaching, PHSEE, enrichment, work experience, Preparing for Adulthood and transition rather than remaining within separate reports.
Specialist staff also contribute to staff training, modelling and professional development so that agreed approaches become part of consistent everyday practice.
Assistive technology
Learners have access to appropriate digital devices and are explicitly taught to use accessibility features and assistive technology where this supports reading, recording, communication, expression and independence. This may include text-to-speech, speech-to-text or dictation, enlarged text, audio, accessible document formats and other individually appropriate tools.
Technology should increasingly enable learners to choose and use effective strategies independently beyond BMTC.
8. English, Mathematics and Digital Skills
English, mathematics and digital competence are essential to employment, further training, independence and adult life.
All BMTC learners will continue to develop their English and mathematics skills throughout their programme.
Where the maths and English condition of funding applies, BMTC will ensure that learners undertake the qualification and minimum teaching required by current Department for Education guidance. An EHCP does not in itself exempt a learner from the condition; any exemption will be individually assessed, evidenced and recorded in accordance with current funding requirements.
Qualification level and teaching will be informed by prior attainment, diagnostic assessment and individual starting point. CENTURY is used where appropriate to establish baseline and diagnostic information and identify areas for development.
English and mathematics are also deliberately applied through the wider curriculum, including workplace communication, reading instructions, money, budgeting, time, measurement, travel, hospitality, problem-solving and community and workplace activity.
Digital learning includes both technical competence and safe, responsible and increasingly independent use of technology.
9. Preparing for Adulthood, PHSEE and Personal Development
Preparing for Adulthood is a central curriculum principle rather than an additional subject. The curriculum supports development across all four PfA outcomes:
Education, training and employment
Independent living
Friends, relationships and community participation
Good health
The 2026–27 PHSEE/PfA curriculum provides structured learning about relationships and consent, personal boundaries, online safety, Prevent, scams and misinformation, emotional regulation, financial abuse and mate crime, community and travel safety, health, money, rights, democracy, employment and workplace boundaries.
Safeguarding, Prevent, fundamental British values, equality, respectful relationships and socially responsible behaviour are embedded appropriately across the curriculum and learner experience.
The intended measure of success is not simply whether a topic or activity has been completed, but what the learner now understands, can apply or can do more independently as a result.
10. Enrichment and Wider Curriculum
Enrichment is an integral part of the BMTC curriculum and supports learners to broaden their experiences, develop independence, confidence and relationships, participate in their community and prepare for increasingly independent adult life.
BMTC uses the Department for Education Enrichment Framework for Schools and Colleges (2026) to inform the planning, delivery and review of its enrichment offer.
Planning and delivery
The enrichment programme is planned and delivered by the Learner Development and Progression Coordinator, working with appropriately qualified and experienced support staff and the wider education team. BMTC therefore has dedicated staff capacity for enrichment, with tutors contributing where experiences connect directly to accredited learning, PHSEE/PfA, employability or individual curriculum priorities.
Where enrichment supports an individual EHCP, PfA, independence, communication, employability or personal-development outcome, progress can be evidenced through RARPA/Kloodle and contribute towards the learner’s wider attainment and progress record.
Breadth of enrichment
	DfE enrichment area
	BMTC examples

	Civic engagement
	Learner voice and leadership, democracy, learner ambassadors, debate, volunteering and community participation

	Arts and culture
	Music, art, theatre, museums and cultural experiences

	Nature, outdoors and adventure
	Gardening, sustainability, climate education, parks and outdoor activity

	Sport and physical activity
	Individual and group sport, fitness, cycling and opportunities to experience different activities

	Wider life and future skills
	Relationships and sex education, health, First Aid, financial awareness, independent living, digital safety, careers and preparation for adult life


Learner interests, choices and feedback contribute to programme development. Reasonable adjustments and accessible communication are used so that SEND does not unnecessarily restrict participation.
Community organisations, employers, cultural and sporting organisations, public services, further-education providers and other specialists are used to extend the experiences available to learners. The quality of enrichment is evaluated through participation, learner voice and evidence of impact rather than activity counts alone.
11. Careers, Employability, Work Experience and Transition
Careers education and transition are central to BMTC’s role as the final stage of specialist formal education for many learners.
BMTC follows the principles of the Department for Education’s Careers Guidance and Access for Education and Training Providers (2026), as applicable to BMTC’s provider status and learner cohort, and uses the updated Gatsby Benchmarks to plan and review careers provision.
The careers programme includes:
LAPP aspiration and progression planning and individual Transition Planning Meetings;
careers and labour-market information and links between English, mathematics and future progression;
employability and workplace skills;
employer encounters and workplace visits;
Springpod virtual work experience;
preparation for and participation in meaningful work-experience placements;
interview and application skills;
encounters with further education, vocational training and other progression providers;
reflection on work-related experiences; and
destination and transition planning.
For learners with SEND, careers information and guidance is personalised and sequenced, with high aspirations maintained and appropriate communication or practical support used to enable access to employers, workplaces and progression opportunities.
Labour-market information
Curriculum and careers planning take account of relevant local labour-market information alongside individual strengths, interests and aspirations. The Bromley labour-market information reviewed by BMTC identified significant employment in health and social care, retail, administrative and support services, education and accommodation and food services. The data reviewed identified 10,000 employee jobs in accommodation and food services, representing 9.3% of local employee jobs.
This evidence contributed to the decision to include Barista Skills and hospitality-related learning within the Year 2 vocational curriculum. Labour-market and progression information will be reviewed periodically so that vocational curriculum, employer engagement and work-experience planning remain responsive to local opportunities.
Detailed arrangements for personal and impartial careers guidance, provider encounters, work-experience planning and safeguarding, careers records and destination tracking are set out in the BMTC Careers, Employability, Work Experience and Destinations Policy.
12. Assessment for Learning and Learner Progress
Assessment is an integral part of teaching and is used to establish what learners already know and can do; what has been learned; what is not yet secure; where gaps or misconceptions remain; whether skills transfer into different contexts; whether independence is increasing; and what should happen next.
Tutors use evidence from OCN assessment, CENTURY, RARPA/Kloodle, learner work, observation, practical activity, community learning, work experience and other appropriate sources to inform teaching and support. Detailed requirements for assessment and recording are set out in the BMTC Assessment Policy and Strategy.
LAPP and Learning Review and Progression Planning
Learner progress cycle: Ongoing evidence → LAPP → LRPP (three times each academic year) → agreed actions and targets → adapt teaching/support/progression planning → EHCP Annual Review and transition.
	Stage
	What happens

	Ongoing assessment
	Tutors gather evidence from accredited learning, English and mathematics, RARPA/Kloodle, learner participation, independence, work experience and other relevant learning.

	LAPP
	Brings together the overall learner picture: starting point, progress, barriers, support, aspirations and intended progression.

	LRPP – 3 times yearly
	The education team reviews the learner’s whole programme, including qualifications, English/maths, EHCP outcomes, PfA, employability, attendance, communication, wellbeing and progression.

	Actions
	Staff agree what should continue or change, including teaching, support, reasonable adjustments, targets, curriculum choices or transition activity.

	Update and review
	Actions and revised targets are recorded in the LAPP; RARPA targets are updated in Kloodle and changes are incorporated into subsequent teaching and support.

	Annual Review / transition
	Evidence built through the year contributes to the EHCP Annual Review and informs future education, vocational training, supported or paid employment and increasingly independent adult life.


13. Learner Voice and Co-production
Learners should be active participants in their education. BMTC provides regular, accessible opportunities for learner voice through focus sessions, tutorials and LRPP reviews, as well as EHCP Annual Reviews and wider curriculum feedback.
Learners are supported to:
identify their strengths, interests and aspirations;
contribute to LAPP and RARPA targets and understand and review their progress;
contribute meaningfully to Annual Reviews;
express views about teaching and support;
influence enrichment and wider curriculum opportunities;
identify vocational and work-experience preferences; and
contribute to evaluation of their learner experience.
Communication methods are adapted so that communication needs do not prevent meaningful participation. Parent/carer and professional views are sought where appropriate while maintaining the learner’s increasing autonomy and voice at the centre of decision-making.
14. Roles and Responsibilities
	Role
	Key responsibility

	Bromley Mencap Senior Management Team
	Approves this policy and provides organisational oversight and support.

	Education Committee
	Provides strategic scrutiny and governance oversight of curriculum quality, learner outcomes, SAR/QIP priorities and progress.

	Director of Education
	Has strategic responsibility for curriculum intent, design, quality and coherence; implementation of this policy; teaching quality; staff development; learner achievement and progression; SAR/QIP; and reporting to SMT and the Education Committee.

	Named SEND Lead / Senior SEND Tutor
	Supports implementation of inclusive curriculum practice, EHCP provision, adaptive teaching, communication strategies and specialist recommendations.

	Tutors
	Know learners and their starting points; plan and sequence learning; maintain high expectations; adapt teaching; assess and track progress; contribute to LAPP/LRPP; and evaluate the impact of curriculum and teaching.

	Learner Development and Progression Coordinator and support staff
	Plan and deliver the enrichment programme with the wider education team; contribute to learner voice and progression activity; and gather relevant evidence of learner development. Where enrichment contributes to individual learning outcomes, this evidence can inform RARPA/Kloodle, LAPP and LRPP review.

	Learning support staff
	Work collaboratively with tutors to improve access, communication and participation while deliberately supporting increasing independence. Support should enable learning rather than replace learner effort.

	Employment and progression staff
	Contribute to aspiration planning, careers education, labour-market information, employer engagement, work-related learning, work experience and transition.


15. Quality Assurance of Curriculum, Teaching and Learning
BMTC quality assurance considers two central questions:
Are learners receiving the curriculum we intended?
Is it making the intended difference to their knowledge, skills, independence and progression?
Curriculum and teaching quality are monitored in accordance with the BMTC Quality Assurance Cycle 2026–27. The detailed schedule and methodology sit within that cycle and are not duplicated in this policy.
The Quality Assurance Cycle includes monthly curriculum and teaching-quality monitoring by the Director of Education using a short standing dashboard; a planned cycle of developmental learning visits/observations across the year, with each tutor observed at least once annually; annual professional-practice self-review against the ETF Professional Standards; and professional development identified from self-review, learning visits, learner progress and Centre priorities.
Assessment and IQA activity are governed through the separate Assessment Policy and Strategy and Internal Quality Assurance and Standardisation Policy. The QA cycle therefore draws on their findings without duplicating assessment tracking, sampling, standardisation or awarding-body records.
Three formal learner progress-review points take place during the academic year through the LRPP process. Evidence from quality monitoring and learner progress informs the annual SAR and QIP, with oversight through the Centre’s quality and governance arrangements.
The overall improvement cycle is: Plan → Deliver → Monitor → Review → Act → Recheck.
Developmental review of teaching
In line with the BMTC Quality Assurance Cycle 2026–27, learning visits and observations are developmental and do not use Ofsted-style grades for individual lessons.
Feedback identifies strengths and effective practice, evidence of impact on learners, professional-development priorities, agreed support or CPD, and appropriate follow-up to evaluate impact. Findings are considered alongside learner progress, curriculum review and other evidence and may inform Centre CPD, SAR and QIP priorities.
16. Staff Expertise and Professional Development
BMTC is committed to ensuring that staff have the knowledge, skills, qualifications and experience required for their role and are supported to develop their professional practice throughout the year.
Professional development is linked to the BMTC Quality Assurance Cycle 2026–27 and supports both individual development and wider Centre improvement.
Professional-practice self-review
At the beginning of each academic year, tutors complete a professional-practice self-review aligned to the ETF Professional Standards. Tutors use a practical BMTC working checklist, with the full ETF Professional Standards available alongside it as a reference. The purpose is to support reflection rather than to grade staff.
Through the self-review, tutors identify areas of strength and one or two professional-development priorities for the year. Priorities may connect with staff qualifications, individual aspirations, agreed learning-visit or observation focus and relevant BMTC SAR/QIP or Centre-wide priorities.
Development priorities are revisited through supervision, CPD and the Quality Assurance Cycle. Evidence from learning visits, professional discussion, learner progress and other QA activity may also identify effective practice to share, further professional-development needs, coaching or specialist support, or qualification development.
Areas and methods of professional development
	CPD area
	Examples

	Teaching and learning
	Adaptive teaching, questioning, modelling, scaffolding, retrieval/consolidation, stretch and challenge, engagement, curriculum sequencing and independence.

	SEND and inclusion
	Autism, learning disability, SLCN, SALT/communication, sensory needs, reasonable adjustments, assistive technology and differing learner profiles.

	Assessment and progress
	Formative assessment, starting points, RARPA/Kloodle, LAPP/LRPP, OCN assessment, feedback and recognising progress in independence/PfA.

	Curriculum and subject knowledge
	Vocational expertise, English, mathematics, digital skills, PHSEE/PfA, employability, careers, work-related learning, enrichment and labour-market information.

	Behaviour, wellbeing and safeguarding
	Positive behaviour support, emotional regulation, de-escalation, attendance/engagement, safeguarding, Prevent, online safety and professional boundaries.

	Collaborative and professional practice
	Working with support staff, specialists, parents/carers, employers and providers; learner voice/co-production; transition planning; QA, ETF standards, SAR/QIP and leadership development.


CPD may include formal courses and qualifications, webinars, coaching, mentoring, peer observation, specialist modelling, joint planning, standardisation, employer or industry visits, shadowing, professional reading and research, communities of practice, curriculum development, trying and evaluating new approaches, and sharing effective practice.
A separate BMTC Professional Practice Self-Review and CPD Prompt Sheet, held with the Quality Assurance Cycle documentation, provides practical examples to support staff reflection. The examples are prompts rather than a checklist of activities that all staff are expected to complete.
17. Curriculum Review and Continuous Improvement
Curriculum evaluation will draw on evidence across the following areas:
	Evidence area
	Examples

	Learner progress and outcomes
	Starting points, achievement, EHCP/PfA outcomes, independence, English/maths/digital progress, progression and destinations.

	Participation and learner experience
	Attendance, engagement, learner voice, parent/carer and professional feedback.

	Curriculum relevance and quality
	Qualification appropriateness, curriculum sequencing, labour-market information, enrichment and work-related learning.

	SEND and inclusion
	Specialist provision, communication strategies, reasonable adjustments and accessibility.

	External and workplace evidence
	Work-experience feedback, employer feedback and progression-provider feedback.

	Quality assurance
	Learning visits, curriculum review, evidence from assessment/IQA systems, SAR/QIP and other findings from the BMTC Quality Assurance Cycle.


The curriculum will also continue to be reviewed against relevant specialist-sector tools such as the Natspec Curriculum Review Form.
The central question in evaluating curriculum impact is: What can learners now know, understand, do or do more independently as a result of their programme?
Where evidence shows that curriculum, teaching or support is not producing the intended impact, leaders will agree changes and subsequently review their effectiveness.
18. Governance, Monitoring and Review
The Director of Education owns this policy and is responsible for monitoring its implementation. The Bromley Mencap Senior Management Team approves the policy. The Education Committee provides strategic governance oversight and challenge through curriculum, quality, learner-outcome, SAR and QIP reporting.
The policy will be reviewed annually, or sooner where there are significant changes to legislation, statutory guidance, inspection requirements, funding requirements, awarding-organisation requirements or BMTC provision.
19. Related BMTC Documents
Integrated Curriculum Map 2026–27
Assessment Policy and Strategy 2026–27
SEND, Inclusion and Reasonable Adjustments Policy 2026–27
Safeguarding Children, Young People and Adults Policy 2026–27
Internal Quality Assurance and Standardisation Policy
Quality Assurance Cycle 2026–27
Careers, Employability, Work Experience and Destinations Policy
Attendance and Engagement Policy
Positive Behaviour, Conduct and Exclusions Policy
EHCP Annual Review Procedure
Learner Assessment and Progression Plan (LAPP)
Learning Review and Progression Planning documentation
PHSEE / Preparing for Adulthood Curriculum Map
Enrichment Plan 2026–27
Transition and Gatsby Benchmark Map
BMTC Curriculum Review against the Natspec Curriculum Review Form
Labour Market Information review
Self-Assessment Report and Quality Improvement Plan
BMTC Professional Practice Self-Review and CPD Prompt Sheet
20. Legal, Statutory and National Framework
Legal and statutory framework
Children and Families Act 2014 (Part 3)
Special Educational Needs and Disability Regulations 2014
SEND Code of Practice: 0 to 25 years
Equality Act 2010
Mental Capacity Act 2005 and Code of Practice, where relevant
Keeping Children Safe in Education 2026, where provision relates to learners under 18
Prevent Duty Guidance: England and Wales (2023), as applicable
Careers Guidance and Access for Education and Training Providers (2026), as applicable
Education and Skills Act 2008, where relevant
National, funding and sector frameworks
2026 to 2027 academic year: 16 to 19 funding – maths and English condition of funding
Advice: funding rules for 16 to 19 provision 2026 to 2027
Department for Education Enrichment Framework for Schools and Colleges (2026)
Ofsted Further Education and Skills Inspection Toolkit and operating information for use from September 2026
Education and Training Foundation Professional Standards for Teachers and Trainers (2022)
Relevant OCN London qualification, assessment and quality-assurance requirements.
Natspec Curriculum Review Form, used by BMTC as a specialist-sector self-evaluation tool.
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Appendix 1 – Integrated Curriculum Map 2026–27
Accredited curriculum • English, Maths & Digital • PHSEE / Preparing for Adulthood • Enrichment • Transition & careers • Assessment & progress review • Quality monitoring
Autumn 2026–27
	Curriculum strand
	Term 1 – Autumn 1
7 Sep–14 Oct 2026
	Term 2 – Autumn 2
2 Nov–16 Dec 2026

	Year 1 accredited curriculum
	Autumn programme begins: College Induction; English/Maths assessment; LAPP established. Health & Safety Procedures in the Workplace; Follow Instructions in the Workplace. Using Domestic Appliances; Kitchen Hygiene. Using a Computer; Digital Communications.
	Continue/complete Autumn programme: Planning a Healthy Diet; proposed Introduction to Using AI Safely & Responsibly; remaining Autumn units/evidence.

	Year 2 accredited curriculum
	Autumn programme begins: Teamwork Skills; Following Instructions; Time Management. Allergens/intolerances; Basic Food Preparation & Cooking; Maintaining Food Safety. Word Processing; Spreadsheets; Punctuation & Grammar.
	Continue/complete Autumn programme; Level 2 Food Hygiene & Safety where applicable; complete remaining Autumn learning/evidence.

	English, Maths & Digital
	Baseline/diagnostic English and maths; identify individual priorities. Dedicated English/Maths Monday and Tuesday; Digital Wednesday.
	Use live assessment evidence to adapt teaching; functional English, maths and digital application across accredited learning.

	PHSEE / Preparing for Adulthood
	33-week PHSEE/PfA map, weeks 1–6: routines and feelings; personal/private boundaries; healthy friendships and consent; bullying; safe use of devices; online strangers and secrets.
	Weeks 7–12: fake news/scams; cyberbullying and hate speech; digital identity/privacy; safe people/reporting; emotional regulation; Autumn review.

	Enrichment & wider curriculum
	Autumn 1: British Values/Prevent and individual profiles; democracy/learner ambassadors; sport; RSE/health; arts/music; Bethlem Hospital Museum visit.
	Autumn 2: supported living/oral health; ambassador debate/vote; art and nature; sport; gardening project; remaining sessions TBC. Wider themes include climate education and Mencap services.

	Transition & careers
	Sept–Oct: complete/review LAPP and aspirations; Maths/English progression planning. Year 2: use LAPP to identify WEX interests/employers. Transition Planning Meetings around October half term; Year 1 RARPA set-up.
	Follow up October transition plans. Year 2: continue WEX/employer matching. Year 1: RARPA employability and work-related enrichment/visits.

	Assessment, LAPP & LRPP
	Starting points: EHCP/latest review, prior attainment, learner/parent views, observation, English/Maths baseline and OCN starting points. Establish LAPP and RARPA/Kloodle targets; begin at-least-weekly tutor tracking.
	Half-termly team progress discussion. LAPP Update 1 and LRPP 1 in late Autumn; actions/revised targets feed into teaching, support and Kloodle.

	Quality & monitoring
	Start of year: annual tutor professional-practice self-review against ETF Professional Standards; agree 1–2 development priorities. Monthly curriculum/teaching-quality dashboard begins. Planned developmental learning-visit/observation cycle begins.
	Monthly curriculum/teaching-quality dashboard continues. Planned learning visits/observations and follow-up as scheduled; findings and learner-progress evidence inform CPD and QIP. Assessment/IQA evidence is drawn from the separate Assessment and IQA systems rather than duplicated.




Spring 2026–27
	Curriculum strand
	Term 3 – Spring 1
5 Jan–10 Feb 2027
	Term 4 – Spring 2
22 Feb–24 Mar 2027

	Year 1 accredited curriculum
	Spring programme begins: Developing Skills for Gaining Employment; Managing Money. Household Shopping; Food Safety & Storage. Workplace number, reading, writing and communication skills. Volunteering if available.
	Continue/complete Spring programme: employment, money, shopping, food safety and workplace English/Maths/communication. Volunteering activity if available.

	Year 2 accredited curriculum
	Spring programme begins: Developing Barista Skills; Using Kitchen Equipment. Action Planning for Own Development; Introduction to the Hospitality Industry. Presentation Skills; Speaking & Listening. Springpod virtual WEX starts in January.
	Continue/complete Spring programme and Springpod: barista/kitchen skills; action planning/hospitality; presentation and speaking/listening; resilience/employability.

	English, Maths & Digital
	Review live English/Maths evidence and apply skills to money, instructions, communication, hospitality and work-related tasks.
	Mid-year review; targeted teaching in response to live CENTURY/teaching evidence and identified gaps.

	PHSEE / Preparing for Adulthood
	Weeks 13–17: adult relationship types; crushes and appropriate approaches; consent and hearing “no”; public/private behaviour; hygiene and healthy choices.
	Weeks 18–22: financial abuse/mate crime; community/travel safety; intimate images; calm disagreement/conflict; consent, boundaries and safety review.

	Enrichment & wider curriculum
	Spring programme begins: fire safety; Jack Petchey; music; First Aid; adult social care/accommodation; managing finances; vocational/workplace speakers.
	Continue/complete Spring programme; exact sequencing of visits/speakers subject to confirmation.

	Transition & careers
	Year 2: Springpod virtual WEX (10 weeks); Transition Planning Meetings; Bank of America London visit; employer meetings for May placements. Year 1: RARPA employability; Bank of America Bromley/workplace encounters.
	Continue Spring transition activity; confirm Year 2 May WEX placements/support needs. Year 1: continue vocational exploration, employer encounters and RARPA employability.

	Assessment, LAPP & LRPP
	Continue weekly tracking and team progress discussion; implement LRPP 1 actions using OCN, CENTURY, Kloodle/RARPA, attendance and engagement evidence.
	Mid-year evidence review. LAPP Update 2 and LRPP 2 in Spring; update LAPP/Kloodle and confirm curriculum/support changes and WEX readiness.

	Quality & monitoring
	Monthly curriculum/teaching-quality dashboard; planned learning visits/observations and follow-up. Recheck impact of Autumn development actions and CPD. Each tutor remains within the annual developmental observation cycle.
	Monthly dashboard and evidence review continue. Curriculum/teaching themes, learner experience and progress evidence inform QIP and quality/governance reporting. Formal learner progress review occurs through LRPP; assessment and IQA remain governed by their separate policies.




Summer 2026–27
	Curriculum strand
	Term 5 – Summer 1
12 Apr–26 May 2027
	Term 6 – Summer 2
8 Jun–7 Jul 2027

	Year 1 accredited curriculum
	Summer programme begins: Understanding a Work Experience Placement; Preparing for and Taking Part in an Interview. Basic Cooking Techniques; Make a Simple Meal. Working in an Office; Reception & Filing; telephone/photocopier. Working as a Volunteer where available.
	Continue/complete Summer programme; outstanding assessment/evidence and consolidation. Exact sequencing of cooking/volunteering within Summer remains flexible in the source plan.

	Year 2 accredited curriculum
	Summer programme begins: Handling Cash Payments; Developing Barista Skills continued; four-week WEX placements in May. Annual Review preparation and bespoke units as appropriate.
	Continue/complete Summer programme; Annual Review and IQA preparation; bespoke units and outstanding evidence.

	English, Maths & Digital
	Authentic application through money, workplace communication, timetables, digital systems and WEX.
	Review progress from baseline; identify next-step English, maths and digital priorities.

	PHSEE / Preparing for Adulthood
	Weeks 23–29: diet/exercise/sleep; stress and help-seeking; vaping/alcohol/substances; money/scams; democracy/voting; cultures/lifestyles; rights and fair treatment.
	Weeks 30–33: workplace professional boundaries; transition to college/work/supported living; personal safety networks; recognising growth/strengths; final RSE/online safety/British Values review. Remaining time supports catch-up/consolidation.

	Enrichment & wider curriculum
	Summer programme begins: work-experience civic engagement (Year 2); Jack Petchey; theatre; parks/outdoors; cycling; SeeAbility/fire/community safety.
	Continue/complete Summer community, cultural and physical activities; recognise achievement and participation.

	Transition & careers
	Year 2: minimum four-week WEX placements Wed/Thu/Fri in May; employer feedback and learner reflection. Year 1: employer/workplace encounters and possible volunteering.
	Summer Transition Planning Meetings; review WEX learning and confirm progression/destination actions. Strengthen explicit FE/provider encounters for Gatsby Benchmark 7.

	Assessment, LAPP & LRPP
	Weekly tracking continues; authentic assessment in community/workplace contexts. WEX employer feedback and learner reflection feed into RARPA/Kloodle and LAPP.
	Final OCN/CENTURY/RARPA review. LAPP Update 3 and LRPP 3 in Summer; use evidence for Annual Review, destination and next-year planning.

	Quality & monitoring
	Monthly curriculum/teaching-quality dashboard; planned learning visits/observations and follow-up. Ensure the annual developmental observation cycle is completed; include WEX/employer evidence in curriculum-quality review and review impact of CPD.
	Annual curriculum review; SAR and QIP informed by QA evidence; annual review of professional-development impact and priorities; quality/governance scrutiny. OCN EQA activity takes place as required under separate IQA arrangements. Plan next QA cycle.
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